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English B: internal assessment—teacher support material

Introduction

This teacher support material, with accompanying recordings on CD, provides additional guidance to help 
teachers prepare students for the oral component of the language B course. It supplements the Language B 
guide (February 2002) and the information provided annually in the Vade Mecum and is intended to be used 
in conjunction with these documents.

Sections A, B and C aim to give practical help to teachers in advising students, conducting individual orals, 
facilitating interactive orals and assessing both individual and interactive orals.

Section D contains a senior moderator’s comments on student samples that have been selected to show a 
range of performance at each level. The accompanying recordings are of six individual orals: three at higher 
level (HL) and three at standard level (SL).

In language B, 30% of the marks are awarded for speaking and listening skills, which are assessed by the 
teacher and moderated externally. The oral assessment is in two parts: individual oral and interactive oral. 
Each is worth 15%.
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English B: internal assessment—teacher support material

Overview
The individual oral is externally moderated and must adhere strictly to set procedures. It must be 
approximately ten minutes in length and it is divided into three parts. Each part tests different skills and 
each part is equally important.

Part 1: Presentation
This gives students the best opportunity to demonstrate their language use because they:

• choose their own topic

• have time to prepare 

• may use brief notes.

Part 2: Follow-up questions
This section tests students’ listening and interactive skills on a prepared topic.

Part 3: General discussion
This section tests students’ ability to interact spontaneously under authentic interactive conditions.

Students have only one chance to record the individual oral. The date fixed for the oral may be renegotiated 
to accommodate adverse circumstances such as ill health or bereavement. However, once it is recorded, 
students are not allowed to redo it under any circumstances.

It is acceptable to prepare students for the individual oral through regular in-class practice sessions. 
However, such practice sessions should not be conducted as “dress rehearsals” in which students present 
the same topic and teachers ask the same questions, as in the actual individual oral.

The teacher’s role in preparing students for the presentation
Students may prepare only the first part of the oral: the 3- to 4-minute presentation. The thoroughness of 
their preparation will also assist them in responding to the teacher’s follow-up questions in the second part 
of the oral.

The teacher’s role is to help students to understand:

• the requirements of the task

• suitable types of topics

• suitable types of support material

• the elements of a good presentation.

Section A: The individual oral
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Section A: The individual oral

General requirements
• The presentation must be 3–4 minutes in length.

• Students should use no more than 10 brief points as talking notes.

• Students should be made familiar with the assessment criteria.

The topic
It must not be:

• a topic chosen by the teacher

• a topic that requires prolonged research.

It must be:

• a topic that gives insight into or information about some aspect of the culture of the language 
studied

• a topic that is limited in scope; 3–4 minutes is not long enough to treat a broad topic meaningfully

• a topic that gives the student the opportunity to show complex thinking.

No matter how good the student’s language, they will not attain the highest marks for criterion C if complex 
thinking skills are not demonstrated. Broadly speaking, “simple” thinking involves a bland repetition of 
superficial facts whereas “complex” thinking uses factual elements to support analysis, interpretation and 
value judgments.

Example: Language B Spanish

Topic: Football

Inappropriate. It is too broad and it has no specific connection with a Spanish-speaking 
culture.

Topic: Football in Argentina

Satisfactory. It allows the student to speak on the culture of a Spanish-speaking country though 
it is still very broad and it could lead to a descriptive presentation that is not likely to result in 
complex ideas or reflection on the culture.

Topic: The influence of money on football in Argentina

Better. This will require the student to show complex thinking skills and to explore an aspect of 
the culture.

Topic: Has money had a bad effect on the quality of football in Argentina?

Even better. There is a very tight focus that demands reflection on a Spanish-speaking culture 
and the student is certain to show complex thinking in exploring the question and giving an 
opinion. 
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Section A: The individual oral

How much advice can teachers give to improve students’ topics?
While students must choose and prepare their own topics, teachers can assist them by advising about 
appropriateness and helping them to limit the scope and to add complexity.

For example: A student announces their intention to base their presentation on prostitution.

Suggestions to improve the student’s performance

• Focus the presentation on the culture of a country where the target language is spoken.

• Limit the scope to focus on one aspect of prostitution in an appropriate country (for example, legality, 
trafficking, health issues, moral issues).

• Add complexity by turning it into a comparison or a provocative question.

Support material
When used, support material should be a starting point for the presentation. It can be useful in giving a 
sharp and personal focus to the talk and may also serve as a point of reference while delivering the talk.

• It should not be described.

• It is not compulsory.

• The support material itself is not assessed.

What makes a good presentation?

The presentation should include: idea, justification and details

Some important elements

An introduction

A general statement of the topic/thesis. A question can also make a good introduction.

A map

A clear outline of the argument (that is, the logical sequence of the content).

Structural markers

(such as: first, secondly, finally; one point of view is…; on the other hand…)

A clear ending

This should link back to the topic/thesis.

It may answer a question that has been raised.

It may give an opinion on the topic.

The effective use of voice

Must be clear.

Use varied modulation.

Proceed at a suitable pace.
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Section A: The individual oral

The teacher’s role in conducting the individual oral
To give students the best chance to optimize their marks in the individual oral, the teacher needs to be 
well prepared. Ten minutes is a very short time to demonstrate the complexity of language and ideas that 
is required for a high grade or to bring out the best in a weaker student. It is difficult to overemphasize the 
extent to which the teacher can help or hinder.

The following are some suggestions as to how teachers can best assist students.

Part 1: Presentation
Before the presentation
• Advise on the choice of topic.

• Check the student’s material before the presentation and acquire some familiarity with the topic.

• Prepare some questions for part 2 and part 3 of the oral.

• Teach students to begin their individual oral by giving their name, their candidate number and the 
topic of their presentations.

During the presentation
• Be an interested listener—do not interrupt unless the student cannot continue.

• Jot down ideas for follow-up questions.

• Jot down notes about the quality of the presentation.

• Stop the presentation if it goes beyond four minutes.

Part 2: Follow-up questions
As with part 3 of the individual oral, the questions and answers must not be rehearsed. It is necessary to give 
students the opportunity to show spontaneity in their interaction. Otherwise they can achieve no higher 
than level 3–4 under criterion B.

• Normally, it is a good idea to grade the questions, commencing with calming, fact-finding questions 
and moving on to stimulating, provocative questions.

• It is very important to adapt the questions to suit the level of the student.

• Weaker students can be assisted to show their understanding and to engage successfully in 
straightforward conversation. With the use of careful phrasing they may also be assisted to show a 
grasp of complex ideas.

• Stronger students can be challenged. Eliciting opinions and comparisons gives the student a chance 
to demonstrate complex ideas by engaging in analysis, offering opinions, and so on.

• Questions are best kept as succinct as possible so that the student has the maximum opportunity to 
use the time effectively.

• Sometimes giving background information before the question can assist the student ’s 
comprehension.
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Section A: The individual oral

Part 3: General discussion
• The questions may develop from the presentation topic.

• The questions may introduce a completely new topic(s).

The transition between part 2 and part 3 should not be abrupt, but it should be noticeable. Simple 
statements such as “It’s time to move on to general questions” or “Changing the subject…” or “Speaking 
of…, do you think that…?” alerts both the external moderator and the student to the transition.

As with part 2, follow-up questions, the teacher has the opportunity to match the questions with the 
student’s ability and thus to elicit the optimum performance.

Suggestions for questions for part 3
Avoid:
• completely open questions such as “What would you like to talk about?”

• a series of closed questions such as “Have you decided where you will go to university?”, “What 
subjects will you study?”, “Are you looking forward to going?”

Good practice
• Keep the number of topics to a minimum. One topic discussed from different angles works very well 

and has the potential to allow students to show complex thinking and language skills. Questions on 
too many topics run the risk of attracting superficial answers and also may confuse and unsettle the 
student.

• Prepare some questions that will give students the opportunity to use complicated structures (for 
example, conditional tense: “If you were travelling abroad…”).

• Do not ask the same questions of all students (although where there is a large candidature there will 
inevitably be some repetition). It is difficult for the teacher to conduct a natural sounding conversation 
when the same questions are repeated and students will be able to predict the questions and prepare 
answers, which interferes with their spontaneity.

• The students must not know the questions in advance. Naturally the questions will be on ground 
covered in class but over two years that is a considerable range.

• Ask one question at a time rather than posing a number of questions.

• As with part 2, begin with a question requiring a straightforward answer and lead on to questions 
requiring more complicated thinking (for example, “Do you spend a lot of time on the computer?”, 
“What do you imagine would be different for you without a computer?”, “Do you think there are any 
negative aspects of computers?”).

Guidance on teacher assistance
• Change direction when the student cannot continue.

• To keep the conversation flowing it is acceptable to fill in a word.

• Stimulate, provoke, encourage.

Do not:
• interrogate for specific facts or information

• repeat the same question(s)

• keep using the same structure (for example, “What will you do…?”, “And then what will you do…?”, 
“After that what will you do…?”).

General note: From the May 2005 session, moderators are asked to send to IBCA (International Baccalaureate 
Curriculum and Assessment Centre, Cardiff) for arbitration orals in which the student appears to have 
learned by rote or to be reading all or a large part of the oral.
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Section A: The individual oral

Conducting the individual oral: Procedures
Detailed procedural instructions are provided each year in the Vade Mecum. Teachers must obtain a copy of 
the relevant sections from their Diploma Programme coordinator (group 2, second language, language B).

Some key points
• Choose a room and time that is as quiet as possible.

• Test equipment well before the day of the oral.

• Organize suitable seating arrangements with space for support material, note-taking, assessment 
criteria, etc. 

• Label each cassette tape before the student begins.

• Have a timekeeping device that is easily seen by both student and teacher. Provide two microphones, 
one for the student and one for the teacher. Handing a microphone back and forth during the 
recording of the oral may distract the student and it also causes problems with the sound quality of 
the recording.

• Allow students to introduce themselves, giving their name, candidate number and the topic of their 
presentation. 

• Only record one student on each side of the cassette tape.

• Ensure that all of the individual orals are recorded; any of them may be chosen as samples for 
moderation by the computer-generated mark selection process.

Sending samples for moderation
The Diploma Programme coordinator will be sent the candidate numbers of the individual orals that are 
required for moderation purposes. For these students:

• ensure that both the cassette tape and the case are clearly identified with the name and number of 
the student

• ensure that there is only one student on each side of the cassette

• rewind the cassette to the beginning of the sample oral

• complete the internal assessment form (form 2/IA) for each student in the sample

• indicate in the comments boxes provided how the student has performed in relation to the three 
aspects assessed through the criteria

• only include support material if it is essential for understanding the presentation.
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Section A: The individual oral

Checklist for the individual oral

Before the interview

Have I ensured that the topic of part 1, the presentation, enables reflection on 
the culture of the language studied?

Have I prepared possible follow-up questions for part 2?

Have I prepared questions for part 3?

Is there a range of questions demanding both simple and complex answers?

Is the equipment functioning properly?

After the interview

Have I written the student information on the tape?

Have I ensured that there is only one student on each side of the cassette 
tape?

Have I filled out form 2/IA for each student in the sample?

Have I checked that the sample recordings are clearly audible?

Have I rewound the cassette tape to the beginning of the recording?
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English B: internal assessment—teacher support material

Section B: Interactive oral activities

Overview
Oral skills are developed through a number of interactive oral activities that should be an integral part 
of classroom activities. A balance of speaking and listening needs to take place so that both skills can be 
assessed. Any material used for oral activities must be in the target language and related to the culture(s) 
studied. Material may be selected by either teacher or students or both.

• Students are required to undertake a minimum of three interactive orals.

• Each of the activities must be recorded on the internal assessment record form (form 2/RF). This form 
and instructions on its use are provided in the Vade Mecum. The form is for school records only and is 
not to be sent either to IBCA or to the moderator.

• At least one of the interactive orals must be based on a listening task.

• Each activity is marked by the teacher using the internal assessment criteria.

• One activity, normally the best, is chosen for the student’s interactive oral mark.

Interactive orals in the classroom
A number of whole-class and group or paired activities are suggested in the Language B guide (page 40). 
Whatever activities are chosen, the following principles should always apply.

• The ground rules of the activity should be familiar to the students but the topic should be new and 
interesting.

• Teachers should have a background role in order to allow students to perform freely and to allow 
themselves time/opportunity to assess properly.

• A limited number of students should be assessed during each individual activity. It is impossible to 
assess fairly an entire class at once.

• Students should know that they are being assessed for internal assessment and that their performance 
will form part of the final mark in the Diploma Programme.

The following section provides brief notes on some of the most commonly used forms of interactive orals. 
The notes take into consideration the teacher’s need to assess orals as they are being presented and the 
practicalities of how the type of activity functions in the classroom.

Activity: Presentation followed by discussion
This activity is easy to set. Each student prepares his or her own presentation, perhaps with guidance 
from the teacher, then presents to the class. The student has the opportunity to practise the presentation 
skills necessary for the individual oral and it involves peers talking to peers, so it can stimulate lively, “real” 
discussion.

Points to consider: It can be stilted, especially if the class doesn’t cooperate. The teacher may be left alone 
asking questions, resulting in very little true interaction. Weak students may be terrified at being exposed in 
front of the whole class.
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Section B: Interactive oral activities

Activity: Debate
A debate can stimulate lively discussion, provided the topic is of genuine interest to the class, that the 
“speakers” prepare well and they can lead the discussion to a genuinely informed level. There are many 
different rules for discussion on a continuum running from very formal debates (timed speeches, statements 
from the floor, etc), through to what would be essentially a free-for-all argument. The class should be 
trained in whatever rules the teacher thinks are appropriate before starting internal assessment activities of 
this sort.

Points to consider: The more formal type of debate may have very little real interaction, merely a series of 
stiff presentations, and this should be avoided.

Activity: Watch a video (or listen to an audio recording), followed by 
discussion
This is naturally interesting to students but much depends on a well-chosen video (or audio recording). 
It should be highly relevant to the students’ interests, and not too long (the objective is to assess the 
discussion). If students are guided beforehand as to what to look for, discussions can be grounded in 
concrete detail, and focused. One technique is to require (say) half the class to note the arguments “for”, and 
the other half to note the arguments “against”, thus creating the two sides for a discussion.

Points to consider: This is a popular (and suitable) activity for testing listening skills. However, an activity 
that only involves running a tape and then asking a general question such as “What did you think?” gives no 
guarantee that there will be worthwhile discussion/interaction.

Activity: Role play
With this activity much depends on whether the class (and teacher) is accustomed to and likes doing role 
plays; and the quality and type of the role play chosen. Role plays can be more or less serious: the more 
serious ones should have detailed briefing sheets for each role, and for the background situation; the less 
serious ones can simply have stereotyped roles, and rely on the students’ wit and invention. Students should 
have had experience of role plays before they are asked to do a role play as part of internal assessment. 
At their best, role plays can free students from the self-consciousness of defending their own personal 
opinions, and leave them free to interact and play with the language.

Points to consider: Are role plays to everyone’s taste? Some disadvantages are mentioned above; a bad 
role play can be embarrassing and futile for all concerned.

Activity: Interview
An interview can be either (1) a type of role play, for example, the job interview, with three students as the 
interviewing panel, and one or more student(s) as the interviewees; or (2) small-group work, where, for 
example, two students research a topic, and then two others question them about what they have found 
out. The activity requires a structured system, in which there are clearly defined roles/tasks for all concerned 
and that leaves the teacher free to sit in the background and assess without the responsibility of moderating 
or stimulating the activity. To rotate roles will encourage cooperation and effort. For example, in (2) above, 
the students who are questioning know that they will be in the interviewee role next.

Points to consider: For a type (1) interview the choice of role-play situation is important. Perhaps a job 
interview is beyond the students’ experience.
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Section B: Interactive oral activities

Activity: Panel of experts
This is a refined version of interview (2), above. A group of students (say, four) are set the task of researching 
a subject in detail with each individual having a specific sub-element of the topic (for example, topic: 
euthanasia; sub-elements: legal, moral, practical, religious approaches). The group then faces the whole 
class, reports, and then takes questions.

Points in favour: The group genuinely knows more than the rest of the class, so there is real purpose in 
the interaction; the “experts” have the confidence of knowing that they are in the privileged/responsible 
position of having to lead and inform and there should be no need for the teacher to intervene at all, thus 
leaving him or her free to assess. Since each of the experts knows only part of the topic, there is a natural 
dispersion of attention: each student will be called in as the discussion evolves. One student may be used as 
a chairperson.

Points to consider: There may be a risk of humiliating weaker students by exposing their weaknesses, 
either in comparison to the other experts, or in front of the class as a whole. On the other hand, weaker 
students cannot be favoured unfairly in what is an assessed task.
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Section C: Marking the oral assessment

Both the individual oral and the interactive orals must be marked using the internal assessment criteria, 
which are in the Language B guide on pages 50–52 (HL) and pages 60–62 (SL). These assessment criteria 
must be available to both teachers and students. Following are some additional notes to assist teachers in 
applying the criteria.

Notes on applying the criteria
The requirement that part 1, the presentation, must be on a topic that enables the student to reflect on the 
culture of the language studied is in keeping with the aims of the language B course but is not penalized 
under the criteria.

Criterion A
Excessive pauses are penalized as part of hesitation in this criterion.

Not all errors carry equal weight. There is a continuum from least serious to most serious as shown below. 
For example, a student could be awarded the highest grade with a slip but not a gap.

• Slips—occasionally conjugates a tense incorrectly, but it is mostly used correctly

• Flaws—incorrectly constructs the past tense

• Gaps—leaves things out, for example, no past tense

Criterion B
Cultural interaction means that the interaction must be according to the cultural codes of the language 
being studied.

In criterion B, “response” refers to the ability to interact, to listen and understand, to take part in 
a conversation. Typically, this is indicated by the speed, appropriateness, and fluency of the student’s 
responses, and the degree to which the language of interaction is observable (for example, phrases of 
acknowledgement, markers to change the direction of the conversation, and so on).

However, hesitation in response is not inherently a bad sign. The teacher must judge whether a hesitation 
is due to, for example, the student not understanding the language of the question, or the student thinking 
deeply and choosing exactly the right wording.

12 © International Baccalaureate Organization 2005 



Section C: Marking the oral assessment

Criterion C
In criterion C, “response” refers to complexity of ideas. How students treat an idea may be simple or complex. 
The following diagram gives an idea of the continuum from simple to complex in the treatment of a topic. 

simple

listing facts, giving information, narrating

generalizing and interpreting facts or information

making use of the facts or information

drawing a conclusion and taking a stand

complex
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Section D: Moderator’s comments on student samples

Sample 1: Higher level  (Track 1)

Presentation topic: The American dream of success Grade 7

Marks awarded Maximum marks available

Criterion A: Language   9 10

Criterion B: Cultural interaction 10 10

Criterion C: Message   9 10

Total marks awarded 28 30

General
The student is fluent, confident and full of ideas but lacks the precision and clarity necessary for the very 
highest marks, probably due to an “adrenalin factor”. The teacher controls the structure of the interview 
well, and creates a lively, natural atmosphere.

Criterion A: Language
The student speaks rapidly and easily, with some evidence of a wide range of vocabulary. There are 
few errors, merely minor slips of usage and phrasing (“…send men on Mars…”), which rarely affect 
communication in any way. The student is definitely in the 9–10 band. However, while his language is 
expressive, it is not always fully effective. Pronunciation is sometimes not completely clear; and whilst he 
uses idiomatic colloquial phrases, there are relatively few precisely chosen words. His use of language has 
a certain “fluent inarticulacy”, as marked by the recurrent crutches of “…er… y’know … and so on and so 
on…”. The adrenalin factor of interview nerves may be causing him to speak fast and to fumble for words—
it is quite possible that he writes in a more sophisticated way.

So, while the student’s performance is “fluent”, “idiomatic” and “almost error free”, it is not sufficiently 
“varied” and effective to justify the top of the 9–10 band.

Criterion B: Cultural interaction
The student is clearly wholly engaged in the conversation. He responds promptly to questions, with a 
lively range of views and reactions. The adrenalin factor works in his favour in this criterion—he is active, 
spontaneous, and quite expressive in his contributions to the conversation. He picks up sensitively the 
implications behind the teacher’s sometimes provocative questions. For instance, he gives his views on 
whether Poland should have backed US involvement in Iraq, and then takes the conversation further by 
asking “What would happen if there was no country…?” He consistently conveys the impression that he 
finds the conversation interesting and stimulating.

Accordingly, he deserves a level 10, since his interaction is “very successful”.
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Section D: Moderator’s comments on student samples

Criterion C: Message
In his presentation, the student suggests or alludes to many ideas, but the overall structure is not entirely 
clear. Initially, he appears to be trying to analyse the American dream of success from an objective 
standpoint, but his conclusion becomes a polemic in favour of American values, a change of emphasis 
that is merely signalled by the marker “personally”. In parts 2 and 3, his quick wits enable him to raise a 
number of lively ideas and points of view, and to show that he can use factual evidence to support a case. 
However, it is possibly the adrenalin factor, again, that causes him often to skid over some significant issues 
without explaining or arguing in much detail. He would have done better to slow down a little, and use 
more structural markers to make his arguments more coherent.

In general, then, while he presents complex ideas with some insight and imagination, he does not handle 
them sufficiently “coherently and vividly” to merit a level 10.

Teacher’s handling of the interview
The teacher controls the timing of the interview skillfully and appropriately, with roughly four minutes per 
part. She also creates a lively, stimulating atmosphere through questioning that is sometimes provocative, 
and normally responds directly to the student’s expressed ideas and opinions. A couple of her question 
techniques are classic: the succinct “Why not?”; and the one-two “Have you travelled much?” (leading to 
the simple yes/no answer, to establish the ground), followed by the open question “Where would you 
choose to go…?”, in turn modified helpfully by the two options “…tourist resort/remote place…”. Finally, 
she consistently challenges, tactfully but persistently, the student’s arguments, in a way that is entirely 
appropriate at HL, in order to create the opportunity for the student to display the best of his abilities.
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Section D: Moderator’s comments on student samples

Sample 2: Higher level (Track 2)

Presentation topic: The Simpsons and American family life Grade 5

Marks awarded Maximum marks available

Criterion A: Language   5 10

Criterion B: Cultural interaction   7 10

Criterion C: Message   7 10

Total marks awarded 19 30

General
The student is reasonably able, but is hampered by certain language problems. The teacher controls the 
timing of the interview well, asks precise, well-informed questions in part 2, and maintains an appropriately 
challenging intellectual level as required at HL.

Criterion A: Language
It is immediately apparent that “inaccurate intonation sometimes interferes with communication”, which 
would point towards the 3–4 markband. However, as one listens carefully, it becomes apparent that the 
student has a “fairly good” command of the language. He is “mostly fluent” in that, while he speaks slowly, 
he does find a reasonably varied range of vocabulary (sometimes affected by mother-tongue influences), 
and his control of complex sentence structure is often correct. His use of tenses is fairly sophisticated, if not 
always accurate, although some missing endings may be more a matter of blurred pronunciation than of 
weak grammar.

On balance, then, while the pronunciation problems would point towards a level 4, the accuracy and range 
would point towards a level 6. The level 5 awarded is a compromise.

Criterion B: Cultural interaction
The flow of the conversation is maintained pretty successfully throughout, if with hesitations at times. Such 
hesitations seem to involve a search for the appropriate word, rather than a matter of losing the thread of 
the conversation, for instance, when the teacher helps him with the word “mediator”. The student is really 
quite “active” in his responses. He almost always develops his responses to the teacher’s questions in some 
detail. He is capable of expanding a question (“…physical and psychological…” he emphasizes at one 
point), thus indicating “some sensitivity to … nuances and prompts”. 

Overall, one cannot really say that there is “some difficulty shown in more complex exchanges”. If there are 
hesitations, these seem to be more to do with the inherent difficulty of the topics, than caused by a failure 
to handle the interaction; and he is certainly consistently active, rather than active “at times”. The 7–8 band 
is thus more appropriate than the 5–6 band; but the hesitations would rule out a level 8.

Criterion C: Message
The student’s presentation has a clear focus, or “angle”—he wishes to explore what The Simpsons shows 
about American family life. In his introduction, he mentions that he has been “reading between the lines” 
(in other words, he has reflected on the culture studied). As a whole, the presentation is possibly a bit 
simplistic—there isn’t that much evidence of “insight and imagination”. However, his performance improves 
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Section D: Moderator’s comments on student samples

in parts 2 and 3, and he provides quite detailed evidence, relevantly. In his final response in part 2, he links 
Friends and a newspaper report in a way that demonstrates some intellectual agility and range. He struggles 
somewhat in part 3, but one does have to say that the topic opened by the teacher (“Is violence inevitable?”) 
is vast, and he is at least prepared to grapple with the issues and try to define his views in a serious way.

In general, he commands ideas and arguments that are more than just “simple”. There is sufficient evidence 
of complexity to justify a level 7.

Teacher’s handling of the interview
It appears that the student has been guided towards a choice of topic for his presentation that is entirely 
appropriate to the requirements of the Language B guide. The timing of the interview is well controlled, with 
roughly four minutes allowed for each part.

In part 2, the question technique is excellent. Questions are succinct and supportive, as well as being directly 
relevant to the student’s presentation. The teacher quotes (“…you said ‘it’s not my case’ at one point…”) 
and then opens up the topic of the student’s own family experience.

The opening question for part 3, “…the world is more and more violent … would you say that it is 
inevitable?”, might be seen as perhaps too open and complex (“What a question”, says the student himself), 
but it is a (justifiable) expansion of the previous topic and it does allow the student to make what he will of 
the subject. The teacher also challenges him appropriately at one point, “Well, you’re young … you should 
be…”, while also knowing when to be silent and let him speak.
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Sample 3: Higher level (Track 3)

Presentation topic: Cars that reflect UK and US culture Grade 4

Marks awarded Maximum marks available

Criterion A: Language   6 10

Criterion B: Cultural interaction   5 10

Criterion C: Message   4 10

Total marks awarded 15 30

General
The student has obviously prepared as well as he could for the presentation, but basic weaknesses are 
exposed in parts 2 and 3. The teacher carefully asks questions that are appropriately challenging for HL, and 
does what he can to support a rather weak student.

Criterion A: Language
In the presentation, the student produces language that is reasonably correct and fluent at a basic level. 
Intonation is fairly clear, if slow, and very rarely “interferes with communication”. There is, however, little 
evidence of range and variety, either in vocabulary or in different grammar structures (the present tense 
predominates throughout). In parts 2 and 3, sentences regularly fade away unfinished (“…SUV … you put it 
as….”), and there is evidence of mother-tongue interference in phrasing and vocabulary. 

The production of language, in itself, is clearly better than “…comprehensible … with frequent lapses in 
fluency” (3–4); whereas one cannot really say that the language is truly “fluent”, or that it is “varied and 
idiomatic” (7–8). Accordingly, one must choose the 5–6 markband, and since the language as such never 
really obscures what (little) the student has to say, a level 6 for this criterion is justified.

Criterion B: Cultural interaction
The student strives to respond, and at the beginning of part 2 copes reasonably well with simple questions 
so one cannot really say that his responses are consistently “limited”. However, as the interview progresses, 
his contributions to the conversation become less and less active—he replies to questions, but there is no 
sense that he takes any real initiative in the direction of the conversation. A couple of questions have to 
be repeated (for example, the question about “specialness”), and he doesn’t have the interactive skills to 
express his problems: he simply murmurs something inaudible.

Consideration was given to awarding the 3–4 markband, but the fact that the student generally at least 
attempted to give reasonably full answers gives him sufficient credit to justify a level 5.

Criterion C: Message
The student’s presentation is the most successful element of his performance under this criterion: it has a 
thesis; there is a clear, if simple, structure; and he has a conclusion. However, in parts 2 and 3, his ideas are 
either repetitions of his presentation, confused (is Rolls Royce representative of the UK, or not?), or simply 
weak/non-existent. “I don’t know”, he says, honestly enough, at one point, although he then struggles on to 
give some sort of answer. He has opinions, but these are rarely supported by convincing evidence.

18 © International Baccalaureate Organization 2005 



Section D: Moderator’s comments on student samples

Overall, and especially with reference to parts 2 and 3, one has to say that the student’s message is “not 
always presented clearly and coherently”; may be repetitive; and that the conversation “does not flow 
coherently”. With due allowance for the relative competence of the presentation, a level 4 is justified.

Teacher’s handling of the interview
It would seem very probable that the teacher has helped the student to choose a topic for the presentation, 
which is both based on the student’s interests (cars), and consistent with the requirement that the student 
should “…reflect on the culture(s) studied…” (social values in the UK and the US). The timing of the interview 
is controlled correctly, both as to overall length, and as to the balance between the parts (if part 3 is a little 
shorter than the others, this is understandable, since the student is struggling by this stage). In his question 
strategy, the teacher correctly maintains a level of challenge appropriate to HL, while helping this obviously 
rather weak student with rephrasings of questions, and some attempt to raise topics that the student 
should be able to handle (“…which car would you like to own?”). Certain questions have quite lengthy 
preambles, which can be seen as appropriate in these circumstances in order to give the student time to 
grasp the point.
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Sample 4: Standard level  (Track 4)

Presentation topic: Festival in Melbourne Grade 7

Marks awarded Maximum marks available

Criterion A: Language   9 10

Criterion B: Cultural interaction   9 10

Criterion C: Message   9 10

Total marks awarded 27 30

General
The student performs well in all criteria, but without the sparkle that would justify full marks. The teacher’s 
disciplined and supportive control of the interview helps the student to perform as well as she can.

Criterion A: Language
The student’s production of language is virtually error-free (more than is required for the 9–10 band at SL); 
and is essentially fluent, with only occasional hesitations during the interactions. Her use of grammar and 
vocabulary is reasonably “varied and idiomatic”, with limitations (for instance, she doesn’t seem to want to 
use the second conditional), while the intonation is certainly clear, and even expressive on a few occasions. 
At no point is meaning obscured by language problems.

Given all the above, the student’s performance falls within the 9–10 band, but the scarcity of sophisticated 
vocabulary, and the occasionally tangled phrasing, restrict the mark to a level 9.

Criterion B: Cultural interaction
The student gives prompt and detailed responses to almost all questions and her contributions appear 
quite “active and spontaneous”. There is no sign of difficulty in comprehension. The conversation flows 
naturally enough, although she appears to be a bit reticent when asked about topics that involve personal 
opinion, probably a question of character rather than lack of command of conversational skills. Towards the 
end there are signs that she is indeed capable of spontaneously expressive reactions (“Sport? No!…”).

Since the conversation is clearly “successful”, in that it is entirely coherent (if perhaps a little ponderous), a 
level 9 is awarded.

Criterion C: Message
Interestingly, the teacher notes on form 2/IA that the student is rather shy, so likes to rely on well-prepared 
factual background, and this tendency is noticeable in the course of the interview. For instance, the teacher 
asks about how the creativity, action, service (CAS) requirement has helped the student develop, and the 
student avoids this “personal” topic by describing the factual nature of CAS. The teacher (correctly) asks the 
question again, and finally extracts some reflections on personal development.

Such reliance on purely factual material would often exclude the 9–10 markband, but this student has real 
command of her facts and uses them relevantly and with skill (as demonstrated in parts 2 and 3). She also 
shows that she is capable of interpretation and judgment, so a level 9 is acceptable.
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Teacher’s handling of the interview
The timing of the interview is well controlled and conforms precisely to the requirements given in the 
Language B guide. The student appears to have been guided towards a very appropriate topic—a festival 
in an anglophone culture, with intercultural implications. The teacher does her best to try to draw out 
“reflections”, rather than a purely factual account. The general question technique is excellent—concise and 
clear, as well as tactfully persistent in both challenging and supporting the student.
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Sample 5: Standard level (Track 5)

Presentation topic: Industrial pollution in the UK Grade 5

Marks awarded Maximum marks available

Criterion A: Language   6 10

Criterion B: Cultural interaction   7 10

Criterion C: Message   6 10

Total marks awarded 19 30

General
The student produces a very mixed performance: his presentation is something of a disaster, but in the 
interaction parts, he demonstrates that he can communicate, at least at a fairly simple level. The teacher 
patiently draws out the student with skillful sequences of questions.

Criterion A: Language
Language production in part 1 is very hesitant but he gets there in the end (“…the fumes of the smoke are 
… er, er, er … toxic”). He attempts to use quite sophisticated vocabulary, which he has semi-prepared, but 
with which he is not familiar. There are regular basic errors, for instance with prepositions, and his control 
of tense structures is erratic. However, in parts 2 and 3, he demonstrates that he has sufficient linguistic 
resources to communicate reasonably clearly. His pronunciation is generally quite clear, and “rarely interferes 
with communication”. There is mother-tongue interference, but he self-corrects at times (“…the vestments 
… the clothes…”) and he occasionally produces lively phrasing (“…trapped in a tent…”). In general, he has 
a reasonable command of colloquial language, but has problems with any more sophisticated or formal 
register.

Since the language is “comprehensible despite some lapses in fluency”, basic grammar is reasonably (if 
not consistently) correct, and “intonation rarely interferes”, the 5–6 band is appropriate, and the student is 
awarded a level 6 for his relative fluency in parts 2 and 3.

Criterion B: Cultural interaction
The student’s performance improves when he is released from the formality of the presentation: his 
responses are relatively lucid and effective. He appears to understand the questions, and replies promptly 
and actively, giving reasonably full and spontaneous answers to the best of his ability. He becomes quite 
lively in part 3, when dealing with the everyday matters of his personal experience—some of his phrasing is 
quite expressive in a naturally idiomatic way (“…it was extraordinary…”).

One cannot really say that he has “difficulties with understanding”, and his contributions to the conversation 
are more than limited, so the 5–6 markband is inappropriate. The descriptors of the 7–8 markband fit quite 
closely, but his performance is too basic to merit more than a level 7.

Criterion C: Message
The presentation displays obvious weaknesses, and at the least appears poorly prepared. However, it is 
clear that he has some kind of a thesis, and a structure is suggested (“…industry, and products…”), which 
he never completes because the teacher (correctly) steps in with her questions since he is moving so slowly. 
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Behind his linguistic problems and hesitations, some sort of methodical explanation is apparent, and this 
becomes clearer when he responds to part 2 questions in a reasonably clear and coherent fashion. This 
coherence becomes more apparent once the conversation moves to the safe, familiar ground of his personal 
experiences in part 3.

One can say, then, that “simple ideas and opinions are presented clearly and coherently”, but since the poor 
presentation indicates that there is more than “some difficulty with more complex ideas”, no more than a 
level 6 can be awarded.

Teacher’s handling of the interview
The topic of the presentation nominally conforms to requirements in that it deals with pollution issues in 
the UK, but there is little evidence that the student “reflects” on anglophone culture. On form 2/IA, there is a 
note that the student did not consult appropriately before doing the interview.

The teacher controls the interview very effectively: she steps in to stop his presentation when it becomes 
apparent that he could easily carry on for another five minutes, and the other two parts conform well to 
the required timing. The teacher also uses effective series of questions. She probes methodically into the 
subject in part 2 (for instance, what “personal measures” he would take), and is sensitive in responding to 
the student’s interests (and limitations) within the general topic of “holidays”. Open questions like “What 
was your experience…?” give him the opportunity to make something of the conversation. 
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Sample 6: Standard level (Track 6)

Presentation topic: How journalists influence people to buy newspapers Grade 4

Marks awarded Maximum marks available

Criterion A: Language   4 10

Criterion B: Cultural interaction   4 10

Criterion C: Message   5 10

Total marks awarded 13 30

General
The student appears to have some good ideas as suggested by his fairly coherent presentation, but he 
is hampered by language limitations. The teacher has to struggle to keep the conversation going, but 
maintains a challenging intellectual level.

Criterion A: Language
Inaccurate intonation regularly interferes with communication (for instance, “serious” comes out as 
something like “sorius”). In the presentation, however, there is some evidence of quite complex syntax, and 
some sophisticated vocabulary. There are frequent examples of mother-tongue interference (“…impact more 
to their reader…”), and there are regular minor slips of basic grammar, such as agreement. Noticeable gaps 
in knowledge (for instance, he doesn’t seem to know the word “without”) affect meaning. There is a steady 
decline in performance in parts 2 and 3, as his language becomes more fractured. He still communicates, 
more or less, but his language resources are limited.

The student’s performance in part 1 might justify the 5–6 band as “adequate”, but in parts 2 and 3, lack of 
accuracy and range combined with inaccurate intonation clearly indicate that his command of the language 
is “limited”, although he still qualifies for the top of the 3–4 band.

Criterion B: Cultural interaction
There is no evidence that the student ever fails to understand a question. His responses are reasonably 
prompt. He makes some attempt, on occasion, to amplify his rather curt answers (for instance, “…sometimes 
yes and sometimes no … more or less…”), but his contributions are more “limited” than “active”. His 
performance really breaks down in the “unprepared” part 3, where his answers become fragmentary. 
Once he is off the known area of journalism, the struggle to handle complex ideas with limited resources 
becomes too much.

There is a case for awarding the bottom of the 5–6 band, since his contributions are “generally appropriate 
and sometimes spontaneous”. However, his clear weakness in part 3 indicates that his general language 
resources are “limited”, so the top of the 3–4 band is justified.

Criterion C: Message
The presentation is quite competently handled. There is a thesis, backed up by reasonably clear explanation 
and argument, leading to a (rather obvious) conclusion. It is a pity that he did not include concrete examples 
as evidence, and he wastes an opportunity to show that he can handle “complex ideas” by failing to contrast 
the broadsheet approach with what he has to say about tabloids. His performance in parts 2 and 3 is 
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weaker. It is probable that he understands the issues discussed, but his ability actually to explain and argue 
spontaneously, in English, is clearly limited.

His coherent presentation might indicate the 5–6 band, but his weakness in the last two parts must restrict 
his mark to a level 4. 

Teacher’s handling of the interview
At nine minutes, the interview is short, but within the limits specified in the Language B guide.

The student appears to have been guided towards a topic that is broadly appropriate; the use of the 
terms “tabloid” and “broadsheet” are characteristic of UK journalism. The student’s treatment of the topic, 
however, is fairly generalized—one or two examples from UK newspapers would have indicated more 
clearly that he was reflecting on anglophone culture.

The teacher handles this rather difficult interview pretty well: she is supportive, giving him plenty of 
opportunities to develop the conversation. There are perhaps rather too many questions that require 
simple, or yes/no, answers, but these are almost always backed up by questions that require amplification 
(“Why?”). She maintains the conversation at quite a serious and intellectually challenging level, and doesn’t 
descend into banalities. She even attempts to explore the potentially hackneyed topic of “careers” in some 
depth. Perhaps too many different topics are raised (“qualities of a good journalist”, “careers chosen by 
young Argentinians”, “September 11 and terrorism in general”, “religion”), and it may be best with a weak 
student to focus on a single topic. However, the teacher is obviously searching for something—anything—
that will stimulate the student into real fluency.
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